Writing is accepted as one of the most significant skills of language and communication. However the development, teaching and assessment of writing is also rather difficult for learners and teachers. The present study aims to investigate the effect of European Language Portfolio (ELP), which the Council of Europe put forward as an alternative language learning and assessment tool, on second language writing skills. The study was conducted with two hundred participants in a process oriented writing class in a private language school both quantitatively and qualitatively. During the study the ELP was used as the methodological framework of the study. According to the aim of the study, the program that the participants would cover during the study was firstly determined and the ELP was used in English lesson without disrupting the program. Throughout the study, the students' use of the ELP in the lessons, their attitudes towards the method, their participation to the lessons were observed and a questionnaire, field notes, students' portfolios and interviews were used as data collection tool. In addition, focus group interview provided data for the qualitative investigation of the research questions. According to the analysis of the data, it was found out that the ELP was effective in improving writing skills of second language learners. İmplications for pedagogy have been suggested for learners and teachers. This study is expected to shed light on further studies which can benefit from various research methods and designs.
The study was conducted with two hundred participants in a process oriented writing class in a private language school both quantitatively and qualitatively. Throughout this study, it was revealed whether learners improved their writing skills in the target language when they used the ELP at their writing classes. Furthermore, the study also aimed to understand the attitudes and beliefs of learners towards portfolio assessment and keeping portfolio as an alternative way of assessment. It also provided an insight about the perceptions of EFL students towards the use of portfolios. Therefore, the aim of this study was to find answers to the following research questions: Is European Language Portfolio an effective instrument on teaching writing skills in foreign language classrooms? And is there any significant improvement in students in terms of writing skills after implementing ELP?
During the study the ELP was used as the methodological framework of the study. According to the aim of the study, the program that the participants would cover during the study was firstly determined and the ELP was used in English lesson without disrupting the program.
Throughout the study, the students' use of the ELP in the lessons, their attitudes towards the method, their participation to the lessons were observed and a questionnaire, field notes, students' portfolios and interviews were used as data collection tool. In addition, focus group interview provided data for the qualitative investigation of the research questions.
The other main data collection tools we used in this study were the students' portfolios, namely, the European Language Portfolio, which include the full of the learners' own studies, checklists, and reflections.
In this study, we also used a standardized open-ended focus group interview so as to find answers to the research questions (See Appendix V). The interview was conducted to ten participants chosen by randomly among the whole class (200 students) in which the ELP was implemented. We hoped to have an insight about the participants' understanding of writing portfolio technique, and to learn the participants' opinions in terms of the use of writing portfolio and its effect on their writing skills.
When it comes to the conclusions of the current study it can be said that in relation to the first research question worded as 'Is European Language Portfolio an effective instrument on teaching writing skills in foreign language classrooms?' the questionnaire revealed that at the end of the study, 77 % of the participants gave positive responses to the questions, while 8,5% of them gave negative responses by putting x in 'never' option and 18,5% of them claimed their responses a 'sometimes' for the item, which verified that those participants were not confident of
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Volume 13/20, Summer 2018 themselves in total.' Is there any significant improvement in students in terms of writing skills after implementing ELP?' the study showed that writing portfolio was a very effective tool for improving writing skills based on the statistically significant results. This result was consistent with the result of some studies mentioned in the literature (Sağlam, 2005) . In addition; the effect of writing portfolio on the participants' writing skills was qualitatively documented by means of dossier work of them, and focus group interview. The participants stated that writing portfolio enabled them to improve their writing skills such as language use (grammar, sentence structure and written expression), vocabulary and organizing ideas. The study showed that most of the participants developed positive opinions regarding the use of writing portfolios for improving writing skills. They realized the usefulness and necessity of writing portfolios for improving writing skills and reported that keeping a writing portfolio was a must for improving writing skills. Writing portfolio gave the teacher-researcher the opportunity to learn about her students' knowledge, skills, interests, emotions and opinions as it is stated by Nunes (2004) . Through portfolio, instruction and assessment were combined, as it is maintained by Paulson et al. (1991) .
In terms of English language teaching practice, the study has the following implications: keeping portfolio is a very effective technique in teaching writing, especially for an EFL context like Turkey and it is hoped that this study will inspire researchers to do more research on the possible effects of language class portfolios as a tool on writing skills and the other skills and dynamics of language learning. As communication has gained much importance in today's world, knowing at least one foreign language has become one of the most crucial aims of the foreign language policies of many countries and this has led them to revise their foreign language policies as the commitments of European Union set several paradigms to this end (Akdemir, 2017; İşisağ & Demirel, 2010) . Parallel with the aims of those countries, Turkish Republic, which is one of the member states of the Council of Europe (hereafter CoE) since 1949, aligned its educational principles and practices with those of its European counterparts and foreign language education has always been at the core these practices (Turkish Ministry of National Education, 2005).
Keywords
It was 2001 when the Council of Europe developed The European Language Portfolio (ELP) in order to promote plurilingualism and to standardize and harmonize foreign language teaching activities among people of Europe whose languages and cultural backgrounds were different. Before launching it in 2001, which was planned to be the European Year of Languages, the Council of Europe had some piloting projects covering all educational levels -from primary school to university, in fifteen member states of the Council of Europe between 1998-2000 (Little, 2002) .
Yağiz, Aydin and Akdemir (2016) indicate "Given the global importance and dominance of English in both scientific and educational domains, Turkey, currently as an EU candidate, has not refrained herself from international integration in many fields including science, education and research". Just after ELP was launched, the CoE Language Portfolio Special Expertise Commission was formed and Turkey took part in the piloting phase of the European Language Portfolio and after the piloting phase, the Ministry of Turkish National Education decided to officially launch the European Language Portfolio in the academic year of [2009] [2010] . A sample ELP model for high school students was developed the Turkish ELP project committee just before Turkish version of the ELP was launched and it was published under the name "European Language Portfolio "Avrupa Dil Gelisim Dosyası" (Egel, 2009) . After some models were piloted, the final versions for Turkish ELP models were developed for 10-14 and 15-18 years of age groups (Mirici&Kavaklı, 2017) .
The Common European Framework of Reference for Languages (CEFR) constitutes the basis of the ELP and it has a common basis for the elaboration of language syllabuses, curriculum guidelines, examinations, textbooks, etc. across Europe (Council of Europe, 2001 Europe, , 2002 Europe, , 2006 Europe, , 2007 Mirici, 2008) . The CEFR describes foreign language proficiency levels as A1, A2, B1, B2, C1 and C2. Each level has verbal descriptors in the form of can-do statements relating to five language skill areas; listening, reading, spoken interaction, spoken production and writing (Mirici, 2000; North, 2000; Little, 2005 
L2 Writing and Portfolio Assessment
Akdemir and Eyerci (2016) state, "As being one of the crucial productive skills, writing in a second language has a key role in individuals' professional lives regarding the challenges of contemporary professional and academic life. It is possibleto say that writing must be developed as a skill or a habit but sometimes it may be too late for second language learners. It is undoubtedly a great challenge to select the best approaches, methods and techniques to be used in EFL classes". Being one of the four main skills and a productive one along with speaking, writing in second language as a discipline lacked a comprehensive theory until the early 1990s, however it has been individually a field of inquiry and research for almost three decades (Silva, 1993, p.668) .
L2 writing research is considered as a critical area of inquiry in L2 learning and teaching (Hinkel, 2005, p.598) . L2 Writing research and pedagogy has shed on light the complexity of L2 writing processes with extensive in-depth research on writers, their strategies and perceptions towards L2 writing in recent decades. Göksoy and Keşli Dollar (2017) maintain, "Considering foreign language learning in a formal setting it can be seen that writing and reading are the main skills through which language acquisition is taking place ".
According to Alkan and Kartal (2018) , "Neighbouring Middle East and Europe, Turkey formally applied for membership of European Union in 1987. Negotiations began in 2005. Since then, a variety of reforms have undergone in Turkey, including education. Two of these reforms were made in 2005 and 2013. The main idea of these reforms was to implement Constructivism as the basic philosophy in curriculums ". In the light of the theory of constructivism, the assessment processes of learning settings has been shifted from the traditional procedures to alternative ones. In 1980s, the term alternative assessment appeared under different names such as authentic assessment, performance assessment and portfolios (Calfee and Perfumo, 1996) . The aim of these new types of alternative assessments was to match instruction with assessment. Portfolios let the student collect their writing samples for a period of time in comparison to the direct assessment of writing at a limited short time, and also instruction and assessment can be combined (Murhpy&Smith, 1990) . The crucial point that is marked in portfolio assessment is the instruction of writing as a process rather than a product. Portfolios provide students with opportunities to practice actual writing more for meaningful purposes. Peer and teacher feedback, reflection and self-assessment lead students to true and meaningful learning.
Various researchers from all over the world studied the effectiveness, accountability, applicability and limitations of ELP since the introduction of it by the Council of Europe. Erice (2008) attempted to reveal the effects of e-portfolio on the writing skills of foreign language learners and concludes that e-portfolio could be an effective tool for supporting learning to improve writing skills. Öztürk (2010) tried to reveal the effect of writing portfolios on the writing skills of the tenth grade Turkish EFL students and shares her findings by expressing that writing portfolio gave the teacher-researcher the opportunity to learn about her students' knowledge, skills, interests, emotions and opinions, through portfolio, instruction and assessment were combined. This study concluded that students not only improved their writing skills in English but also assessed themselves.
In another article Duong, Cuc and Griffin (2011) Portfolio Assessment" the researchers suggest that an empirical framework for writing portfolio assessment can be developed from a widely accepted but mainly theoretical literature.
The studies mentioned above inspired the researcher to see the relationship between using ELP and writing skills of foreign language learners. With the extensive use of European Language Portfolio in foreign language setting in Turkey the researchers of this study wanted to reveal the effects and practicability of ELP on EFL writing skills.
Research Questions
Throughout this study, it will be revealed whether learners improve their writing skills in the target language when they use the ELP at their writing classes. Furthermore, the study also seeks to understand the attitudes and beliefs of learners towards portfolio assessment and keeping portfolio as an alternative way of assessment. It will also provide an insight about the perceptions of EFL students towards the use of portfolios. Therefore, the aim of the current study is to answers the following research questions:
1. Is European Language Portfolio an effective instrument on teaching writing skills in foreign language classrooms? 2. Is there any significant improvement in students in terms of writing skills after implementing ELP?
Methodology
A mixed research design was adopted for the purposes of this study with an aim to understand the effects of the ELP on second language writing skills both qualitatively and quantitatively. As Dörnyei (2007) asserted a decade ago mixed methods research has been increasingly thought as the third approach in research methodology and some eminent methodologists in the social sciences affirm to use this design.
We answered the research questions through the questionnaire (See Appendix II). The questionnaire was conducted to all the students in the chosen classes, totally 200 participants after the implementation.
The questionnaire seeks students' answers about of A1 and A2 writing criterion of Swiss ELP version. While preparing the questions, we chose the criterion of Swiss ELP version in this research (See Appendix I). The questionnaire was administered to two hundred students at the end of the study and the software SPSS (16.0) frequency analysis was used for the analysis of the Likertscale items. Cronbach Alpha was calculated as .87, which can be noted that the questionnaire was a moderately reliable one.
In order to increase the reliability of the study, we adapted a participant as observer method and made classroom observations (See Appendix III). The observer tried to fill in the checklist not to forget what she observed later for the each session during the implementation process of the study.
In the checklist observation date, setting, participants, events, gestures and other important details were filled. In addition, since their importance in terms of providing reflections, ideas and also researcher's own biases (Glesne and Peshkin, 1992) we used jotted field-notes, which helped us to take account of not only descriptions but also the feelings, reflections, interpretation of the researchers and analysis of the events.
The other main data collection tools we used in this study were the students' portfolios, namely, the European Language Portfolio, which include the full of the learners' own studies, checklists, and reflections. Volume 13/20, Summer 2018 In this study, we also used a standardized open-ended focus group interview so as to find answers to the research questions (See Appendix V). The interview was conducted to ten participants chosen by randomly among the whole class (200 students) in which the ELP was implemented. We hoped to have an insight about the participants' understanding of writing portfolio technique, and to learn the participants' opinions in terms of the use of writing portfolio and its effect on their writing skills.
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The research was conducted at a private language school in Turkey. The sample of the study consisted of two hundred students of EFL, whose level was basic, namely A1-A2, and they were studying English at that language school at the time of the research.
The analysis techniques of the current study were primarily based on the analysis of data obtained from the questionnaire, interviews, observation, field-notes, and participant's portfolios.
Results

Results of the Questionnaire
The findings have been presented under the titles above. The researcher conducted a questionnaire to discover the effect of ELP on second language writing skills, which included 12 questions based on the writing criterion A1 and A2 of Swiss ELP model. The interview searched the students' feeling about the ELP and the effect of it on writing skills. Consequently, the focus in the questionnaire and in the interview was the ELP (See Appendix II for the questionnaire and See Appendix V for the interview).
The questionnaire was administered to two hundred students at the end of the study and the software SPSS (16.0) frequency analysis was used for the analysis of the Likert-scale items. For the analysis of the questionnaire, the scores 1= Never and 2= Rarely were accepted as negative values whereas the scores 4= Often and 5= Always were accepted as positive values and 3= Sometimes was considered neither positive nor negative. Besides, frequencies and arithmetical means of the frequencies for the questions in the same group were computed. Analysing the questionnaire results was the next step. The frequencies, percentages and the standard deviations for each item of the questionnaire were calculated. Next, the mean percentage for each category was found. The tables of the results were prepared for each question, which were the descriptors and they were derived from the "ELP guide for teacher trainers" of Little and Perclova (2001) and Little (2003) . Cronbach Alpha was calculated as .87 .The results were as: Q1. I can fill in a questionnaire with my personal details (job, age, address, hobbies). The first item worded as 'I can fill in a questionnaire with my personal details (job, age, address, hobbies)' showed that 44 % of the participants chose 'always' option. The participants in total gave positive responses as the rate of over 50%. This showed that the participants did not have a difficulty in dealing with the first descriptor. The participants reported their opinion as 'rarely' and Volume 13/20, Summer 2018 'never' account for the 21.5% of the total of them. However, another finding aroused at the end of analysis was that 38% of the participants claimed their responses as 'sometimes' for this descriptor, which can be regarded as one of the basic writing skills. This rate is far higher than the expected one.
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Q 2: I can write a greeting card, for instance a birthday card. Table 2 . The percentage, frequency, arithmetical mean and the standard deviation for item 2
The second item worded as 'I can write a greeting card, for instance a birthday card' showed that 57 % of the participants chose 'always' option. The participants in total gave positive responses as the rate of over 84%. On the other hand 4.5% of the participants gave negative responses for this descriptor, 38% of the participants claimed their responses a 'sometimes' for this descriptor. Considering the standard mean of this item, the ones giving positive responses account for the great many of the total responses; this essentially means that participants did not have a challenge with this descriptor. Table 3 .The percentage, frequency, arithmetical mean and the standard deviation for item 3
The third item worded as 'I can write a simple postcard (for example with holiday greetings)' showed that 83.5 % of the participants, 167 students, gave positive responses; on the other hand, 3.5% of the participants gave negative responses for this descriptor, 13% of the participants claimed their responses a 'sometimes' for the item. Considering the standard mean of this item, the ones giving positive responses account for the great many of the total responses; this essentially means that participants did not have a challenge with this descriptor. The fourth item worded as 'I can write sentences and simple phrases about me, for example where I live and what I do' showed that 70 % of the participants gave positive responses; this rate
Volume 13/20, Summer 2018 verified that more than half of the participants were able to fulfil this descriptor. On the other hand, 8% of the participants gave negative responses for this descriptor, However, another finding aroused at the end of analysis was that 42% of the participants, namely 42 students, claimed their responses as 'sometimes' for this descriptor which can be regarded as one of the basic writing skills. This rate is far higher than the expected one Q 5: I can write short, simple notes and messages. Table 5 . The percentage, frequency, arithmetical mean and the standard deviation for item 5
The fifth item worded as 'I can write short, simple notes and messages.' showed that 72.5 % of the participants, namely 145 students, gave positive responses; on the other hand, 10% of the participants gave negative responses for this descriptor, 17.5% of the participants claimed their responses a 'sometimes' for the item. Considering the standard mean of this item, the ones giving positive responses account for the great many of the total responses; this essentially means that participants did not have a challenge with this descriptor. Table 6 . The percentage, frequency, arithmetical mean and the standard deviation for item 6
The sixth item worded as 'I can describe an event in simple sentences and report what happened when and where (for example a party or an accident)' showed that 72 % of the participants, that is 144 students, gave positive responses; on the other hand, 10.5% of the participants gave negative responses for this descriptor, 17.5 % of the participants claimed their responses a 'sometimes' for the item. Considering the standard mean of this item, the ones giving positive responses account for the great many of the total responses; this essentially means that participants did not have a challenge with this descriptor. Table 7 . The percentage, frequency, arithmetical mean and the standard deviation for item 7
The seventh item worded as 'I can write about aspects of my everyday life in simple phrases and sentences (people, places, job, school, family, hobbies)' showed that 85.5 % of the participants, namely 171 students, gave positive responses; on the other hand, 6 % of the participants gave negative responses for this descriptor, 8.5% of the participants claimed their responses a 'sometimes' for the item. Considering the standard mean of this item, the ones giving positive responses account for the great many of the total responses; this essentially means that participants did not have a challenge with this descriptor. Table 8 . The percentage, frequency, arithmetical mean and the standard deviation for item 8
The eighth item worded as 'I can fill in a questionnaire giving an account of my educational background, my job, my interests and my specific skills' showed that 88.5 % of the participants gave positive responses; on the other hand, 3.5% of the participants gave negative responses for this descriptor, 8 % of the participants claimed their responses a 'sometimes' for the item, in other words they were not confident of themselves. One point that should be taken into account related to this item was that it was the question got the highest positive responses of all. Thus, it is quite obvious that students felt themselves confident to fulfil this descriptor.
Q 9: I can briefly introduce myself in a letter with simple phrases and sentences (family, school, job, hobbies). The twelfth item worded as 'I can use the most important connecting words to indicate the chronological order of events (first, then, after, later)' showed that 84 % of the participants, that is 168 students, gave positive responses; on the other hand, 5% of the participants gave negative responses for this descriptor, 11% of the participants claimed their responses a 'sometimes' for the item, which verified that those participants were not confident of themselves. Arithmetic mean and standard deviation were at the rates, which verify this data.
Results of the Focus Group Interviews
At the end of the study, a focus group interview was carried out with ten students. The aim was have an insight about the participants' understanding of writing portfolio technique, and to learn the participants' opinions regarding the use of writing portfolio for improving writing skills and its effect on their writing skills.
The interview was a semi structured one and designed in a way that 50 % of the male and female participants could be represented. Six questions prepared beforehand (see Appendix V for the questions) were asked at the interview. Some additional questions were asked in reaction to the interviewees' responses to the question four. The results by questions were presented below. Analysis of the first item worded as 'What topics do you like writing about?' showed that 9 participants liked writing about themselves on the topics such as their hobbies and families while only one of them reported that he liked writing about famous people. The result confirmed the data gathered through the questionnaire. The second question was about the weaknesses of the participants in writing in English at the beginning of the study. 9 of the interviewees reported that language use was the major problem for them, which were mainly insufficient grammar knowledge and insufficient vocabulary. In response to the third question worded as 'Did writing portfolio help you to improve your weaknesses in writing in English? How?' all the interviewees stated: The interviewees' responses to the fourth question worded as 'In your opinion, what is a writing portfolio? What did you do with your teacher while you were keeping your writing portfolio?' caused the researcher to ask some additional questions in reaction to the participants' responses. Thus, the analysis of the responses showed that none of the interviewees had kept a writing portfolio before in addition they did not get any feedback from their teachers or peers and did nit prepare any drafts beforehand.
In response to the fifth question worded as 'What difficulties did you have while you were keeping your writing portfolio?' all the interviewees reported that finding ideas, making sentences and finding the right words and using a wide range of words were the difficulties they experienced while they were keeping their portfolios.
In response to the sixth item worded as 'Do you think that it is a must to keep a writing portfolio for improving writing skills in English?" Why / Why not?' all of the interviewees stated: We can conclude that the students have positive evaluations about using the portfolio and the ELP improves the students' learning with real-life exercises.
Conclusions and Discussion
The present study aimed to investigate two research questions; namely, a) Is European Language Portfolio an effective instrument on teaching writing skills in foreign language classrooms? b) Is there any significant improvement in students in terms of writing skills after implementing ELP?
In relation to the first research question worded as 'Is European Language Portfolio an effective instrument on teaching writing skills in foreign language classrooms?' questionnaire revealed that at the end of the study, 77 % of the participants gave positive responses to the questions, while 8,5% of them gave negative responses by putting x in 'never' option and 18,5% of them claimed their responses a 'sometimes' for the item, which verified that those participants were not confident of themselves in total.
'Is there any significant improvement in students in terms of writing skills after implementing ELP?' the study showed that writing portfolio was a very effective tool for improving writing skills based on the statistically significant results This result was consistent with the result of some studies mentioned in the literature (Sağlam, 2005) . In addition; the effect of writing portfolio on the participants' writing skills was qualitatively documented by means of dossier work of them, and focus group interview. The participants stated that writing portfolio enabled them to improve their writing skills such as language use (grammar, sentence structure and written expression), vocabulary and organizing ideas. The study showed that most of the participants developed positive opinions regarding the use of writing portfolios for improving writing skills. They realized the usefulness and necessity of writing portfolios for improving writing skills and reported that keeping a writing portfolio was a must for improving writing skills. Writing portfolio gave the teacherresearcher the opportunity to learn about her students' knowledge, skills, interests, emotions and opinions as it is stated by Nunes (2004) . Through portfolio, instruction and assessment were combined, as it is maintained by Paulson et al. (1991) . The results of this study were compatible with the results of the study of Nezakatgoo (2011) , in which the researcher came to a conclusion that the portfolio assessment should be preferred as an alternative assessment tool when teaching writing as a second language.
In terms of English language teaching practice, the study has the following implications: First, keeping portfolio is a very effective technique in teaching writing, especially for an EFL context like Turkey.
There is little writing portfolio and language class portfolio research at both state and private schools in Turkey and it is hoped that this study will inspire researchers to do more research on the possible effects of language class portfolios as a tool on writing skills and the other skills and dynamics of language learning.
